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puzzling and puzzlement. Also, the 
distinction between EP, Action Research 
(AR) and Reflective Practice (RP) in terms 
of the purpose is also made. According to 
Judith Hanks, EP, unlike AR and RP, gives 
primacy to understanding over solutions, 
thereby emphasising the agency and 
identity of both learners and teachers in 
language learning and teaching.
Part II illustrates, through a number 
of case studies and vignettes, how EP 
is undertaken by different classroom 
practitioners in different parts of the 
world. Readers come to learn more about 
not only the principles and the framework 
of EP as ‘researchable pedagogy’ 
presented in Part I but also the hands-on 
experience of EP in real, contextually-
situated classrooms. It sends an important 
message that language education is a 
social practice in which teachers are also 
learners of their learners.
I find Part III – Understandings for 
Practice – the most useful as it addresses 
the central question: What can we learn 
from practice for practice? Readers can 
find helpful information about the whole 
process of EP, including how and where 
to begin, how to continue, how to pause 
for sharing initial understandings with 
others, how to make decisions on further 
investigation, and how to deal with 
potentially emerging challenges. All its 
chapters provide a platform for an open 
dialogue about the contested notions of 
research, scholarship and pedagogy in 
the professional discourse community. 
In Part IV, we hear the voices of the 
central figures in EP through interviews. 
With these ‘living resources’, the author 
appears to want to convince readers 
further of the academic value of EP. 
Personally, I don’t think it is necessary. 
I used the book as the core text for a one-
week workshop on EP for my graduate 
students. The results were positive in 
the sense that participants mastered 
the principles of EP with ease. They all 
expressed great interest in doing EP in 
their classroom because they found 
it easy to integrate it into their regular 
teaching. Yet, all raised one question: 
what next? In other words, they seem 
to be concerned about how they can 
turn their understanding from practice 
into understanding for practice, or how 
to follow up their gained understanding 
and evaluate the effectiveness of their 
follow-up. There is, unfortunately, not 
much guidance in the book. 
Personally, my question is if the purpose 
of EP as research is ‘not to find “the 
answer”, but rather to understand why 
things are as they are’ (p51), would not 
such understanding be merely anecdotal 
and idiosyncratic unless critically 
examined in follow-up action? I do not 
mean to discourage teachers from going 
through a bottom-up process of discovery 
unique to themselves and their learners, 
but understanding from practice needs 
to be critically acted upon if teachers are 
to modify what they do in the classroom. 
Probably, it would be better if EP were 
expanded into ‘Exploratory Action 
Research’ (see Smith, 2015).
Nevertheless, I’m sure readers will find 
this book both interesting and practical.
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A rather recent phenomenon is for 
tertiary-level academic or vocational 
programmes to be taught through 
English in countries where English is 
a foreign language. Termed English 
Medium Instruction (EMI), this formerly 
niche offering within a few European 
universities has exploded over the 
last couple of decades. This, Macaro 
argues, represents the most radical 
transformation seen in education in 
half a century. While researchers were 
somewhat slow to catch up with this 
phenomenon, with just a trickle of papers 
prior to 2008, that is hardly the case now 
with scores of studies published in the 
past 10 years (usefully tabulated, p16). 
Despite an apparent recent slowdown 
in such research, numerous issues and 
pitfalls remain under-examined and 
key stakeholders are often scarcely 
informed. The present volume, therefore, 
is particularly timely and Macaro – 
founding Director of Oxford University’s 
EMI research centre – is almost certainly 
the writer best placed to thoroughly 
survey the burgeoning literature on 
relevant research, policy and practice.
Overall, this is a highly satisfying 
work. Macaro achieves a broad sweep 
over the field, while also presenting 
convincing depth across the key issues, 
which are thematically sequenced 
into the following chapters: defining 
EMI, language policies, teachers’ 
perspectives, student perceptions 
and motivations, which English and 
which teachers?, costs versus benefits, 
interaction in the EMI classroom, the 
changing roles of teachers, learner 
strategies, and conclusions. A recurring 
thread is that many of the fundamental 
questions that should be informing 
EMI policy remain critically under-
researched. From the interconnecting 
themes in these chapters, Macaro 
develops a number of arguments 
that should be of crucial concern to 
decision-makers and other stakeholders.
For instance, Macaro argues persuasively 
that the spread of EMI is nearly always 
a top-down decision imposed with little 
consultation, riding roughshod over 
such genuine concerns as the impact 
on student engagement and mastery 
of content, and the exasperation of 
social inequalities. The three key drivers 
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and public sector for students, the 
internationalisation of higher education, 
and the narrative that ELT is ineffective. 
The latter will be of particular interest 
to English teachers; certainly, in many 
parts of the world, secondary school 
students routinely achieve disappointing 
levels of communicative language 
competence, but as Macaro argues, the 
most reasonable response would be 
reforming ELT pedagogy rather than the 
radical adoption of EMI and its adverse 
consequences. Reading these sections, 
the uncomfortable impression dawns 
that in many cases the current situation 
has been rather stumbled into reactively 
and with inadequate forethought.
A further theme, discussed in detail in 
Chapter 6 and developed further in the 
concluding chapter, is the question of 
cost-benefit analysis. Fundamental to 
this are the hypotheses that 1) EMI will 
lead to the acquisition of English, and 
2) do so without detracting from long-
term learning outcomes of the major 
subject field. Macaro presents a detailed 
review of the findings of relevant studies, 
assessing their conclusions against the 
strengths and limitations of their research 
designs. His key conclusion is that 
evidence supporting the first assumption 
is ‘remarkably flimsy’ (p293) and support 
for the second is ‘even less clear’ (p183). 
It is indeed, then, ‘a sad state of affairs’ 
that the accelerating growth of EMI is 
founded on assumptions that are not 
adequately supported by the literature 
(p183). Beyond these issues, Macaro 
also argues for a broadening of this cost-
benefit analysis to give due consideration 
to other factors, such as possible 
widening of social inequalities based on 
access to EMI, the impact on technical 
skills held by graduates (e.g. doctors and 
engineers), and the effect on the local 
language and culture. 
For this reader at least, the most 
interesting chapter is perhaps the ninth, 
Interaction in the EMI Classroom, which 
surveys a range of different frameworks 
that have been used to explore what 
actually goes on in EMI classrooms. The 
issue is crucial because it is this kind 
of detail that is required to identify and 
examine what might be (in)effective 
EMI practice. Subsections include 
a focus on studies of codeswitching 
and translanguaging, studies applying 
cognitive Second Language Acquisition 
approaches (e.g. negotiation of 
meaning; the output hypothesis), 
socio-cultural approaches, and studies 
exploring the constraints of the lecture 
and classroom formats. As with each 
chapter, Macaro concludes with an 
overall evaluation of the ‘tendency and 
quality’ of the studies within the scope 
of the chapter (the area of interaction 
happens to be one of the few areas of 
EMI research that he evaluates highly) 
and a considered recommendation for 
future research directions.
Several chapters discuss further issues 
that may be relevant to the careers of 
ELT teachers. Clearly, the spread of 
EMI and its promotion of a ‘two-for-one 
deal’ (major + English) may have a 
negative impact on student enrolments 
as specialist English majors. However, 
there are other opportunities. There 
is evidence that many EMI teachers 
struggle with the level of interactional 
competence in English to teach 
effectively, and Macaro highlights 
the current opportunities for English 
specialists to teach alongside lecturers 
in the academic or vocational specialty. 
He does, however, note that not all 
lecturers are welcoming of collaboration 
with a language teacher. Also of interest 
is that to date virtually no research 
has explored the aspects of English 
competence relevant to teaching, and 
there is a lack of guidelines around 
competency levels, and an acute lack of 
EMI training courses and qualifications.
Finally, it is worth noting some of the 
other appealing features of this work. 
Firstly, the chapters are clearly structured 
and skilfully written in an engaging and 
accessible style. Secondly, and equally 
commendably, there is a clear shape 
and direction to the overall book; while 
chapters could easily be read in isolation, 
there is extra reward in following it 
through. Thirdly, it is highly convincing 
as an up-to-date survey of the field (at 
least at the time of publication) and this, 
combined with its identification of current 
research gaps, will be invaluable for 
postgraduate students and researchers.
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English Across the Fracture Lines: the 
contribution and relevance of English 
to security, stability and peace (to 
give it its full title) is a highly relevant 
contribution to the literature, given 
that the world is currently experiencing 
population dislocations on a scale 
unseen since the end of the Second 
World War.
Available in book form or as a free 
download, it is however, unfortunately, 
a rather uneven collection. Erling 
offers 17 papers, subdivided into two 
categories – The English language 
classroom as a site for promoting 
resilience, empathy and resistance 
(Papers 1–9) and The role of English in 
creating and maintaining relationships 
and stability locally and globally 
(Papers 10–17). The first theme offers 
primarily small-scale studies that 
promote the dream, while the second 
takes a broader view of the reality, 
but such dichotomy is hardly new. 
Rogers (1982) presented a devastating 
account of how English language 
education in East Africa often failed 
to live up to its promise of economic 
advancement, and since then we have 
had Phillipson’s (1992) critique of 
ELT as an imperialist enterprise. It is, 
however, interesting to note that in 
this collection Phillipson is cited in 
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